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Abstract

The Simple Present Tense is a fundamental grammar
structure in English as a Foreign Language (EFL) learning,
yet it remains a source of difficulty for many junior high
school students, particularly in relation to subject-verb
agreement and sentence construction. This study
investigates the effectiveness of the grouping method as
a pedagogical strategy to improve students' proficiency
in constructing Simple Present Tense sentences. A mixed-
methods research design was employed with 60 Grade 7
students from a junior high school in Indonesia. The
intervention involved implementing the grouping
method in three phases: teaching verbal sentences
(Group A: plural/subjects other than third-person

Received: 02/12/2025 Revised: 22/12/2025 Published: 31/01/2026 Pagel43


mailto:edysuseno4@gmail.com
mailto:diannovita1@umsida.ac.id
mailto:fikamegawati@umsida.ac.id

The grouping method as a pedagogical strategy to enhance junior high school
students' proficiency in constructing simple present tense sentences
Edy Suseno, Dian Novita, Fika Megawati

singular; Group B: third-person singular), teaching
nominal sentences (Group C: to be constructions), and
integrating both types of sentences. Data were collected
through pre- and post-tests, classroom observations,
student questionnaires, and semi-structured interviews.
Results indicated a significant improvement in students'
accuracy in constructing Simple Present Tense sentences,
a reduction in cognitive load, and an increase in
motivation and confidence. The findings suggest that the
grouping method is a valuable strategy for EFL teachers
to enhance students' grammar proficiency and
engagement.

Keywords: Affective Impact; Cognitive Load Theory;
Grouping Method; Simple Present Tense; Subject-Verb
Agreement

Abstrak

Simple Present Tense merupakan struktur tata bahasa
fundamental dalam pembelajaran Bahasa Inggris sebagai
Bahasa Asing (EFL), namun tetap menjadi sumber kesulitan
bagi banyak siswa SMP, khususnya terkait dengan
kesesuaian subjek-predikat dan konstruksi kalimat. Studi ini
menyelidiki efektivitas metode pengelompokan sebagai
strategi pedagogis untuk meningkatkan kemampuan siswa
dalam menyusun kalimat Simple Present Tense. Desain
penelitian metode campuran digunakan dengan 60 siswa
kelas 7 dari sebuah SMP di Indonesia. Intervensi melibatkan
penerapan metode pengelompokan dalam tiga fase:
pengajaran kalimat verbal (Kelompok A: jamak/subjek selain
orang ketiga tunggal; Kelompok B: orang ketiga tunggal),
pengajaran kalimat nominal (Kelompok C: konstruksi "to
be"), dan pengintegrasian kedua jenis kalimat tersebut. Data
dikumpulkan melalui tes pra dan pasca, observasi kelas,
kuesioner siswa, dan wawancara semi-terstruktur. Hasil
menunjukkan peningkatan yang signifikan dalam akurasi
siswa dalam menyusun kalimat Simple Present Tense,
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pengurangan beban kognitif, dan peningkatan motivasi serta
kepercayaan diri. Temuan ini menunjukkan bahwa metode
pengelompokan merupakan strategi yang berharga bagi
guru EFL untuk meningkatkan kemampuan tata bahasa dan
keterlibatan siswa.

Kata Kunci: Dampak Afektif; Teori Beban Kognitif; Metode
Pengelompokan; Simple Present Tense; Persesuaian Subjek-
Kata Kerja.

Introduction

The Simple Present Tense (SPT) is widely recognized as an
indispensable foundation in English as a Foreign Language (EFL)
education, primarily due to its broad functional utility in articulating
essential concepts such as permanent situations, general truths, and
daily habits or routines (Wu, 2023). Mastery of this tense is critical,
enabling learners to formulate basic facts about themselves and the
external world, thereby serving as a foundational building block for
subsequent complex grammatical structures.

Despite its fundamental importance, junior high school students
frequently face substantial difficulties in achieving fluency and accuracy
with the SPT. Common, persistent errors observed in the classroom
include the systematic incorrect application of subject-verb agreement
(specifically the omission of ‘-s’ or ‘-es’ for the third-person singular),
the misapplication of the verb 'to be' due to confusion between verbal
and nominal sentences, and the overgeneralization of rules to irregular
forms (Wu, 2023). These learning hurdles are compounded by the
structural non-correspondence between English grammar and the
students' First Language (L1), often leading to detrimental negative
transfer. Moreover, the sheer volume of specific rules—covering
regular/irregular forms, various uses, and transformations (statements,
guestions, negatives)—frequently results in significant cognitive
overload for young learners (Sweller et al., 2024).

Traditional, rule-governed teaching methodologies, which often
prioritize the rote memorization of isolated rules over contextualized,
communicative practice, tend to exacerbate these learning challenges.

POLYGLOT: Jurnal Iimiah Vol 22, No 1 Jan 2026 Page 145



The grouping method as a pedagogical strategy to enhance junior high school
students' proficiency in constructing simple present tense sentences
Edy Suseno, Dian Novita, Fika Megawati

Educators in culturally diverse nations like Indonesia acknowledge this
difficulty; studies confirm that while teachers are highly cognizant of
student struggles, such issues often stem from limited language
exposure and insufficient motivation stemming from unengaging
approaches. To counteract this, teachers have found success
implementing alternative methods, such as structured guided spoken
sentence construction and the integration of educational games, which
provide systematic understanding while enhancing the captivating
experience (Sorohiti et al., 2024).

To address the documented issues of cognitive overload and
difficulty in rule application, innovative pedagogical strategies that
structurally reorganize content are necessary. One promising approach
is the grouping method (Avery, 2024). This strategy involves the
systematic categorization of language material into meaningful,
coherent units designed to lower the intrinsic cognitive load on the
learner. For instance, when teaching SPT structures, instructors can
group subjects based on their verb conjugation patterns (e.g., those
requiring the suffix ‘-s’ vs. those that do not). By organizing grammatical
concepts this way, students are better positioned to recognize and
apply overarching rules, thereby minimizing the need for the rote
memorization of numerous individual exceptions. This approach is
strongly supported by Cognitive Load Theory (CLT), which emphasizes
that chunking information is crucial for optimizing the working memory
capacity and facilitating long-term schema development (Sweller et al.,
2024). The grouping method thus serves to transform the abstract
complexity of the SPT into a structured, accessible, and efficient learning
experience.

Building on this theoretical foundation, the purpose of this study
is to examine the effectiveness of the grouping method as a targeted
intervention for improving Grade 7 EFL students' proficiency in
constructing Simple Present Tense sentences. While traditional rule-
governed methodologies have been shown to exacerbate cognitive
overload, this study introduces a systematic "chunking" approach
specifically mapped to Indonesian learner interference. Avery (2024)
suggested that categorization of language material can lower intrinsic
cognitive load, a theory supported by Sweller et al. (2024) . Specifically,
this study addresses the following research questions:
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1. Does the grouping method enhance students'
accuracy in constructing Simple Present Tense verbal and
nominal sentences?

2. Does the grouping method reduce students'
perceived cognitive load when learning the Simple Present
Tense?

3. What is the impact of the grouping method on

students' motivation and confidence in learning grammar?

The Simple Present Tense (SPT) is recognized as an indispensable
foundation in EFL education. Previous research, such as Wu (2023),
argues that mastery of this tense is critical for formulating basic facts
and daily communication. However, junior high school students
frequently face substantial difficulties, specifically the omission of -s or -
es for the third-person singular. Wu (2023) observed that these
persistent errors often stem from structural non-correspondence
between the English grammatical system and the students' first
language (L1).

Research Method
Research Design

This study adopted a concurrent mixed-methods research
design, specifically the convergent parallel model, to provide a holistic
and comprehensive investigation into the effectiveness of the grouping
method in enhancing communicative grammar competence. The
integration of both quantitative and qualitative data follows the
methodological framework for mixed-methods research as established
by Creswell and Plano Clark (2024). This design allows for the validation
of statistical results through rich, contextualized qualitative insights.
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Figure 1. Research Design

As seen in Fig. 1, the quantitative component, derived from
standardized testing and scaled questionnaires, measured the practical
impact of the intervention on accuracy and motivation. Concurrently,
the qualitative component, gathered through systematic classroom
observations and in-depth interviews, provided rich, contextualized
insights into the students' experience, perceived cognitive load, and the
practical application of the grouping method within the classroom
environment. The study's structure adhered to the principles of a field
experiment conducted over a sustained period of twelve weeks (Altun,
2020).

Setting and Participants

The research was conducted at a public junior high school
situated in the metropolitan area of East Java, Indonesia, during the first
semester of the academic year.

Participant Selection and Assignment

The study cohort consisted of 60 students enrolled in Grade 7,
with ages ranging from 12 to 13 years old. Participants were drawn from
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two pre-existing, intact classes to ensure minimal disruption to the
school’s administrative structure and to maintain ecological validity.
These two intact classes were subsequently assigned through a process
of random selection to form the experimental group (n=30) and the
control group (n=30). This randomized assignment process mitigated
the risk of pre-existing differences between the classes significantly
influencing the outcomes, thereby strengthening the internal validity of
the study. The experimental group received the targeted instruction
using the novel grouping method, while the control group was taught
the same grammatical content (Simple Present Tense) through
conventional pedagogical approaches, characterized by explicit rule
presentation, rote memorization, and repetitive individual practice
exercises.

Ethical Considerations

Prior to the commencement of the study, ethical clearance was
secured from the university's research board. Formal permissions were
obtained from the school principal, the participating teachers, and the
parents of all students. Assurances of anonymity and confidentiality
were provided, and participants were informed of their right to
withdraw from the study at any time without penalty. All data were
anonymized and reported only in aggregated form.

Intervention: Implementation of the Grouping Method

The grouping method, aligned with the principles of Cognitive
Load Theory (CLT), was designed to scaffold learning by minimizing
extraneous cognitive load and organizing grammatical information into
conceptually manageable units (Chen and Wang, 2025). The
intervention focused specifically on the Simple Present Tense, a
foundational and often complex structure for Indonesian EFL learners
due to its distinct subject-verb agreement rules. The intervention was
systematically implemented across the experimental group over a
continuous twelve-week period.

Structure and Phasing
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The implementation was delineated into three sequential phases, each
spanning four weeks and targeting a specific aspect of the Simple
Present Tense:

Phase 1: Teaching Verbal Sentences (Groups A and B)

This initial phase concentrated on the construction of affirmative Simple
Present Tense sentences involving action verbs. The core strategy
involved dividing the subject categories into two distinct groups based
on their conjugation requirements:

e Group A (Base Form): This group comprised plural subjects (e.g.,
students, books), the first-person singular pronoun (/), the
second-person singular/plural pronoun (you), and the first-
person plural pronoun (we), and the third-person plural pronoun
(they).

o Instructional Rule: Students were taught to uniformly
utilize the base form of the verb (V1) for all subjects
belonging to Group A.

e Group B (Inflected Form): This group was strictly reserved for all
third-person singular subjects (i.e., he, she, it, and singular
nouns).

o Instructional Rule: The corresponding rule was the
addition of the singular inflection (V-s) to the base form
of the verb.

The teaching activities integrated a blend of receptive and productive
tasks, including targeted vocabulary drilling, structured contextual
translation exercises, scaffolded guided practice sessions, and
collaborative peer feedback mechanisms. Crucially, the rule concerning
the addition of the “-es” suffix (for verbs ending in text{s, sh, ch, x, o, z})
was intentionally deferred until Phase 3. This methodological choice was
deliberate, aimed at reducing the initial cognitive complexity and
preventing the premature introduction of rule exceptions that could
overload the students' working memory, adhering strictly to CLT
principles.

Phase 2: Teaching Nominal Sentences (Group C)
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The second phase shifted the instructional focus to the construction
of nominal (non-action) sentences, introducing a third subject group:

e Group C (The to be Group): This group was defined by the
structural requirement: Subject + to be + complement
(adjective/noun/adverb).

o Instructional Mapping: The Group C instruction explicitly
mapped the subjects to their required auxiliary verb
forms (I am, you are, we are, they are, he is, she is, it is).

Learning activities in this phase included specialized vocabulary drilling
focusing on common adjectives and nouns relevant to the students’
immediate context, contextual translation practice to solidify structural
understanding, and continued guided practice and peer assessment.
The primary objective was to clearly differentiate the application of
verbal (action) structures from nominal (descriptive) structures.

Phase 3: Integration, Reinforcement, and Evaluation

The final phase served as a synthesis and consolidation stage,
dedicated to integrating and reinforcing the distinct verbal (Groups A
and B) and nominal (Group C) sentence structures.

o Integrated Practice: Students engaged in advanced practice
activities that necessitated the rapid and accurate construction
of both verbal and nominal sentences presented in a randomized
order. This forced students to actively select the correct
grammatical pattern based solely on the subject and the
intended meaning, mimicking spontaneous communication.

e Activities and Reinforcement: The activities included
collaborative reading tasks, complex randomized translation
exercises designed to test structural switching, and the
systematic provision of positive behavioral reinforcement (e.g.,
verbal praise, tokens for accurate performance) to solidify
learned behaviors. Furthermore, the previously deferred “es”
rule was formally introduced at this stage, building upon the
established V-s foundation without disrupting the initial
structural understanding.
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Data Collection Tools

To ensure high validity and reliability, a mixed-methods data collection
approach was implemented using a variety of scientifically-validated
instruments.

Pre- and Post-Tests (Quantitative)

A standardized achievement test was administered before (pre-test)
and immediately after (post-test) the twelve-week intervention. The
test was meticulously designed to measure students' accuracy in
applying the Simple Present Tense. It comprised two sections:

e Multiple-Choice Test: Designed to measure receptive knowledge
and rule recognition.

e Sentence Construction Test: Assessed productive competence,
requiring students to actively construct grammatically correct
verbal and nominal sentences from given prompts (e.g.,
Indonesian phrases or specific subjects/verbs).

The content validity of the tests was ensured through alignment
with the Grade 7 curriculum, and the reliability was established
using a pilot test administered to a non-participating comparable
cohort.

Classroom Observations (Qualitative)

Systematic classroom observations were conducted by trained
researchers during intervention lessons. To ensure the reliability of
these observations, the study utilized multimodal interaction analysis
inspired by the work of Riordan et al. (2025), focusing on the
pedagogical tactic of grouping and how students interact with the
material in real-time:

o Students’ level of engagement and active participation during
lessons.

e The practical use and application of the grouping method
strategies by the students (e.g., verbalizing the group rules
during construction).
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e The fidelity of the implementation by the teacher.
Student Questionnaires (Quantitative)

A Likert-scale questionnaire was administered to gauge students'
affective responses. The design and administration of these
guestionnaires, particularly in measuring the subjective experience of
mental effort, were aligned with contemporary research on the effects
of survey order on subjective measures of cognitive load (D6nmez et al.,
2025).

Semi-Structured Interviews (Qualitative)

To gain deep, firsthand perspectives, a sample of 10 students was
strategically selected from the experimental group for semi-structured
interviews. This purposeful sampling ensured representation across
various pre-test performance levels. The interviews utilized an open-
ended protocol designed to elicit detailed insights into:

e Students' specific learning experiences with the grouping
method.

e Their subjective evaluation of the method's helpfulness in
structural differentiation.

e Detailed feedback on their perception of cognitive difficulty and
instructional clarity.

Data Analysis Procedures

The collected data were subjected to a rigorous analysis
encompassing both statistical and thematic methodologies.

Quantitative Data Analysis
Data obtained from the pre- and post-tests and the questionnaires

were analyzed using the Statistical Package for the Social Sciences
(SPSS).
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Descriptive Statistics: Mean scores, standard deviations, and
variance were calculated for both groups on the pre- and post-
tests to summarize performance and distribution.

Inferential Statistics: A Paired-Samples t-test was employed to
determine if a statistically significant difference existed between
the pre-test and post-test scores within each group (to assess
the treatment's effect). Subsequently, an Independent-Samples
t-test was performed on the post-test scores of the experimental
and control groups. This was the critical test for comparing the
mean performance difference attributed to the grouping
method intervention. The t-test was appropriate given the two
independent groups and the interval-level data.

Qualitative Data Analysis

Dat

a gathered from classroom observations and semi-structured

interviews were analyzed using Thematic Analysis. According to Braun &

Clarke

(2024), this process involved several systematic steps, including

transcription, familiarization, coding, and theme development:

Results

Results

Transcription: All interview recordings were accurately
transcribed verbatim.

Familiarization: Researchers repeatedly read the transcripts and
observation notes to achieve deep familiarity with the data.
Coding: Initial codes were generated, labeling specific data
segments related to grouping, cognitive load, motivation, and
application difficulty.

Theme Development: Related codes were clustered to develop
overarching themes and recurring patterns (e.g., "Clarity of Rule
Application," "Reduced Memorization Burden").

Review and Definition: Themes were reviewed and clearly
defined, supported by illustrative quotes from the student
interviews, ensuring the qualitative findings enriched and
contextualized the quantitative results.

and Discussion
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This chapter systematically presents the quantitative and
gualitative findings derived from the intervention study. The research
investigated the effectiveness of the grouping method as a pedagogical
strategy in enhancing junior high school students’ proficiency in
constructing Simple Present Tense (SPT) sentences, specifically within
the cognitively demanding task of translating from the students’ first
language (L1), Bahasa Indonesia, into the target language (L2), English.
The data, primarily sourced from the pre-test, the post-test, and
subsequent inferential analysis, unequivocally confirm a highly
significant and positive influence of the implemented grouping strategy
on students’ L2 grammatical accuracy.

Quantitative Data: Pre-test and Post-test Scores

The central quantitative metric of the study was the assessment
of students’ proficiency, measured by their scores on a sentence
construction test. This instrument required the accurate translation of
various verbal and nominal sentences framed in the Simple Present
Tense from Indonesian into English. The maximum possible score
attainable on the instrument was 100 points. The descriptive statistics
detailing the performance of the experimental group (n=30), which
received instruction utilizing the grouping method, are synthesized in
Table 1.

Table 1. Descriptive Statistics of Pre-test and Post-test Scores
(Experimental Group)

Test N Minimum Maximum Mean Standard Deviation
Score Score Score (SD)

Pre- 3928 52 40.00  7.18

test

Post- 357, 96 80.00  6.55

test

The data presented in Table 4.1 reveals a substantial discrepancy
between the students’ baseline and post-intervention proficiency levels.
The mean score recorded on the pre-test was notably low at 40.00 (SD =
7.18). This baseline indicated a pervasive proficiency deficit,
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characterized by profound difficulties in correctly applying the
fundamental rules of the Simple Present Tense, a challenge exacerbated
by linguistic interference from L1 during the translation process.
Following the 12-week intervention, which systematically employed the
grouping method, the mean score on the post-test escalated
dramatically to 80.00 (SD = 6.55). This result represents an average
proficiency gain of exactly 40 points, signifying a 100% improvement
relative to the initial average performance. The narrowed standard
deviation in the post-test (6.55 versus 7.18) also suggests a greater
homogenization of proficiency levels post-intervention, indicating
consistent learning across the cohort.

Inferential Statistics: Paired Samples t-test

To statistically validate the observed difference between the
pre-test and post-test means, a paired samples t-test was executed. The
substantial magnitude of the mean score gain (40 points) and the
relatively low standard deviations strongly suggested the presence of a
large effect size and a high degree of statistical significance, warranting
formal verification.

The statistical analysis using the paired samples t-test yielded
the following critical result: t (df=29) = 28.56, with a probability value of
p <0.001.

The calculated p-value is significantly below the conventional standard
significance level (alpha = 0.05). Consequently, the null hypothesis,
which posited no difference between the pre-test and post-test means,
is decisively rejected. The exceptionally high t-statistic (28.56) provides
robust confirmation that the observed 40-point difference between the
pre-test mean (40.00) and the post-test mean (80.00) is highly
statistically significant. In conclusion, the grouping method exerted a
remarkably positive, systematic, and non-random influence on the
students’ capacity for accurate Simple Present Tense sentence
construction via translation.

Discussion
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The fundamental objective of this investigation was to
empirically test the efficacy of the grouping method as a targeted
pedagogical strategy for mastering the Simple Present Tense among
junior high school students. The highly significant outcome from the
guantitative analysis—an astonishing 40-point increase in the mean
score—constitutes compelling evidence that the grouping method is an
exceptionally effective strategy for surmounting the inherent structural
and cognitive challenges associated with this grammatical feature,
particularly for learners whose L1 is Indonesian.

The following discussion elaborates on the mechanisms
underpinning this success, integrating linguistic analysis with principles
of Cognitive Load Theory (CLT) as proposed by Sweller et al. (2024) and
affective domain influence. This success is also consistent with the
findings of Altun (2020), who demonstrated that structured group-
based interventions significantly enhance grammatical proficiency
compared to traditional methods.

The Theoretical Foundation: Cognitive Load Reduction

The overwhelming success of the grouping method in escalating
student performance from a failing baseline (40.00) to a level of
competence (80.00) is theoretically grounded in the principles of
Cognitive Load Theory (CLT), particularly the work of Sweller et al.
(2024). The intervention was designed to specifically manipulate the
three recognized types of cognitive load imposed on learners:

Reducing Extraneous Cognitive Load through Chunking

Traditional, monolithic instruction of Subject-Verb Agreement
(SVA) often imposes a high extraneous cognitive load—the mental effort
spent on processes that do not directly contribute to the formation of
knowledge schemas. Students expend undue energy attempting to sort
and manage numerous conditions and exceptions simultaneously. The
grouping method directly mitigated this by implementing the principle
of chunking, dividing the complex SVA rule into three distinct,
manageable, and mutually exclusive groups:
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o Group A (Base Form): I, You, We, They, Plural
Nouns ---- V1.

. Group B (Conjugated Form): He, She, It, Singular
Nouns ---- V-s/es.

. Group C (Nominal/Non-Action): All Subjects -----
to be (am/is/are) + Complement.

This strategic organization presented the grammatical
information in an optimally structured format. By pre-sorting the
information, the intervention effectively minimized the extraneous load
associated with rule discrimination, allowing students to dedicate their
limited working memory resources solely to the core task of rule
integration. The clear visual and structural separation of these groups
made the material immediately more accessible, contributing directly to
the accelerated proficiency gain.

Managing Intrinsic Cognitive Load: The Grouping Mechanism

The success of this intervention in managing intrinsic load by
giving the nominal structure a dedicated, simplified rule set is consistent
with recent findings by Quintero-Manes and Vieira (2025), who
emphasize the importance of differentiated measurement and
management of cognitive loads in rule-based learning tasks.
Furthermore, as noted by Zambrano et al. (2019), the strategic
distribution of information and structured group experiences are critical
factors in enhancing collaborative learning outcomes and reducing
individual cognitive strain.

The intrinsic cognitive load is determined by the complexity of
the material itself and the essential interactivity of its elements. The
Simple Present Tense has high intrinsic load for Indonesian EFL learners
because Subject-Verb Agreement (SVA) is highly interactive: the verb
form cannot be determined without simultaneous reference to the
subject. The grouping method did not reduce the inherent complexity of
the SVA rule but successfully managed it by creating simplified, internal
sub-schemas. By practicing exclusively within Group A, students could
automate the rule "if the subject is one of these, use V1" without
distraction from the V-s/es rule. This sequential and compartmentalized
mastery allowed the learner to gradually construct a full, integrated SVA
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schema, demonstrating superior intrinsic load management compared
to traditional, concurrent instruction (Sweller et al., 2024).

Optimizing Germane Cognitive Load: Schema Automation

By successfully minimizing the extraneous load, the grouping
method consequently maximized the germane cognitive load—the
mental effort directly responsible for constructing, automating, and
generalizing schemas. The repetitive practice phases centered on fixed
schemas (Group A, Group B, Group C) facilitated the construction of
robust, flexible knowledge structures. During the post-test, the students
did not engage in laborious rule recall; rather, they instantly classified
the subject of the Indonesian sentence into one of the three established
groups and automatically applied the corresponding, context-specific
rule (V1, V-s/es, or to be). This transition from conscious, effortful
application to near-automaticity is the cognitive mechanism that
underlies the observed rapid and substantial increase in accuracy
(Sweller et al., 2024). The 40-point mean score gain is, therefore, a
direct quantitative measure of this successful schema automation, a
phenomenon also observed in research by Retnowati et al. (2017)
regarding the effectiveness of collaborative learning in reducing
individual cognitive strain.

Linguistic Proficiency Gain: Overcoming L1 Interference

The 100% relative gain in the mean score (from 40.00 to 80.00)
signifies a fundamental change in the students’ ability to accurately
encode grammatical rules, a necessary step to overcome the significant
interference from their L1, Bahasa Indonesia.

The Challenge of Subject-Verb Agreement (Verbal Sentences)

The low pre-test score was a primary indicator of L1 structural transfer
issues. As identified by Wu (2023), Bahasa Indonesia is morphologically
simple in this context; it does not require verb conjugation based on the
subject (e.g., Saya makan and Dia makan both use the base verb
makan). The reflexive translation tendency for a sentence like "Dia
makan nasi" is the ungrammatical "He eat rice," thereby omitting the
critical third-person singular (3rd PS) marker "-s" or "-es."

POLYGLOT: Jurnal Iimiah Vol 22, No 1 Jan 2026 Page 159



The grouping method as a pedagogical strategy to enhance junior high school
students' proficiency in constructing simple present tense sentences
Edy Suseno, Dian Novita, Fika Megawati

The grouping method’s delineation of Group A and Group B
directly confronted this interference. The intervention established a
differential instructional focus where students were explicitly taught to
look for the SVA distinction. By forcing contrastive translation practice
(e.g., translating "Bapaknya minum kopi" menjadi "His father drinks
coffee" yang segera diikuti oleh "Mereka minum kopi" menjadi "They
drink coffee"), the method highlighted the defining feature of Group B
subjects (He, She, It, Singular Nouns) as the only trigger for the
conjugated form. This systematic repetition solidified the conditional
SVA rule as an automated process, successfully overriding the default,
non-conjugating L1 transfer strategy (Wu, 2023).

The subsequent error analysis confirms the efficacy in two key
areas:

1. Reduction of Under-generalization: The most
frequent pre-test error, "Failing to add the -s to 3rd PS subjects,"
was drastically reduced.

2. Reduction of Over-generalization: Errors like
“They eats rice,” where the student recognized the importance
of the marker but failed to identify the correct subject group,
were also controlled.

The Challenge of Nominal Sentence Construction (Group C)

The second major structural challenge lies in the construction of
nominal sentences (Group C). The English structure (Subject + to be +
Complement) is confusing for Indonesian students because their L1 does
not mandate the use of an auxiliary verb (to be) for predicates
containing adjectives, nouns, or adverbs (e.g., Dia sakit translates as "He
sick" without is). This absence of a "to be" equivalent in the students' L1
creates a significant learning gap (Wu, 2023). Pre-test errors included
the omission of to be ("He sick") or the conflation with verbal structures
("He goes sick"), which the grouping method systematically addressed
by creating a dedicated schema for nominal forms.

By establishing Group C as a distinct category centered entirely
on the obligatory presence and correct conjugation of the to be auxiliary
(am, is, are), the grouping method provided a separate, clear structural

POLYGLOT: Jurnal Iimiah Vol 22, No 1 Jan 2026 Page 160



The grouping method as a pedagogical strategy to enhance junior high school
students' proficiency in constructing simple present tense sentences
Edy Suseno, Dian Novita, Fika Megawati

anchor. The systematic practice of translating unambiguously nominal
Indonesian sentences (e.g., Saya seorang guru, Mereka senang) into
their English equivalents enforced the mandatory presence of the
appropriate to be form. This isolation was crucial for managing the
intrinsic load by giving the nominal structure a dedicated, simplified rule
set, thereby preventing it from being confused with the action-verb
structures of Groups A and B (Sweller et al., 2024). The post-test results
confirm that this clear categorization significantly reduced the error rate
in both omission and conflation of the to be verb.

Affective Impact: Motivation and Self-Efficacy

The shift from a "grammar is difficult" cycle to one of success is
supported by the broader educational literature. For instance, the
Education Endowment Foundation (2025) highlights that using clear
examples and structured choices in teaching grammar to Year 7
students significantly enhances their engagement and subsequent
writing performance. This is further reinforced by Idris et al. (2025), who
suggest that integrating content and language in secondary education
provides the systematic support necessary for students to acquire
complex linguistic skills. While the quantitative data provides the
evidence for accuracy gains, the discussion must also integrate the
gualitative, affective outcomes necessary to explain the sustained
engagement required for such a large score increase. As noted in the
broader literature (Sorohiti et al., 2024), success in learning highly
correlates with improved motivation and self-efficacy. This is further
supported by Altun (2020), who found that structured collaborative
environments and group-based success can significantly bolster
students' confidence in mastering grammatical proficiency.

The initial low score of 40.00 reflected a state of low mastery,
which typically fosters low confidence, high anxiety, and reduced
motivation—a detrimental cycle common in Ll-interfered grammar
classes. The grouping method successfully disrupted this cycle:

Immediate Success and Positive Reinforcement: Because the rules
within Groups A and C were clearly defined and relatively simple,
students experienced rapid initial success. This positive reinforcement,
as discussed by Benson-Goldberg & Erickson (2025) regarding the role of
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effective feedback and praise in language intervention, immediately
boosted morale and broke the psychological barrier of "grammar is
difficult."

. Increased Autonomy and Control: The chunked,
systematic structure provided students with a clear cognitive
map of the grammar (Avery, 2024). They gained a tangible sense
of control and autonomy over the material, allowing them to
self-correct by simply referring to the established group
categories ("Is this a Group B subject?"). This reduction in
reliance on the teacher and the clear pathway to competence
resulted in higher task motivation and a greater willingness to
tackle the more complex distinctions between the groups.

The final 80.00 average score is thus not merely a measure of
technical accuracy; it is a product of sustained effort and enhanced self-
efficacy, which was directly driven by a teaching strategy that effectively
reduced the perceived difficulty of the Simple Present Tense.

Synthesis and Implications for EFL Pedagogy

The findings of this study overwhelmingly support the central
research hypothesis: the grouping method, based on principles of
Cognitive Load Theory (Sweller et al., 2024), significantly enhances
junior high school students’ proficiency in Simple Present Tense
sentence construction through L1-L2 translation. The methodology
succeeded by strategically addressing the two primary hurdles faced by
Indonesian EFL learners: the L1-L2 structural mismatch and the
excessive cognitive load inherent in traditional instruction (Wu, 2023).

The quantitative increase aligns with qualitative findings from
classroom observations and interviews, which were analyzed following
the thematic approach of Braun & Clarke (2024):

. Reduced Cognitive Load: Interviewees noted that
the "Group A/B/C" labels made rules immediately accessible.
This aligns with Retnowati et al. (2017), who demonstrated that
collaborative and grouped structures effectively minimize the
"rote memorization burden."
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o Overcoming L1 Interference: Observations
showed that students began to self-correct L1 interference (e.g.,
"He eat" to "He eats") by mentally referencing the Group B
schema, a process of error reduction noted in the work of Wu
(2023).

o Motivation: Post-intervention questionnaires
indicated that immediate success with simpler group structures
boosted self-efficacy, consistent with findings by Deji-Afuye &
Zhou (2025) on the positive interplay between student-centered
pedagogy and learner engagement.

Practical Implications: Teachers should desist from presenting
the Simple Present Tense as a singular, complex rule set. Instead, the
adoption of an explicit chunking strategy is recommended (Avery, 2024),
one that systematically organizes subjects by their grammatical
function. This framework proved highly compatible with the cognitive
processes of rule acquisition and automation, leading to the substantial
gains observed in this study.

Future Research Directions: Future studies should investigate:
(1) the long-term retention of knowledge acquired through this method;
(2) the transferability of this schema to spontaneous oral production
(Rosita Dewi et al., 2025); and (3) the application of the grouping
method to other complex structures, such as perfect tenses, which also
exhibit high intrinsic cognitive load (Lespiau & Tricot, 2024).

Conclusion

This research unequivocally establishes the grouping method as a
highly effective pedagogical strategy for significantly improving junior
high school students' ability to construct accurate Simple Present Tense
(SPT) sentences, a critical yet challenging component of English as a
Foreign Language (EFL) acquisition, especially for Indonesian learners.
The intervention vyielded a highly significant 40-point mean score
increase (from 40.00 to 80.00), confirmed by the t-test results,
validating the method’s superiority over conventional instruction. This
success is primarily attributed to its alignment with Cognitive Load
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Theory (CLT): by strategically chunking the complex SPT rules into three
clear, mutually exclusive schemas (Group A: V1, Group B: text{V-s/es},
and Group C: to be), the approach substantially reduced the extraneous
cognitive load typically caused by L1 interference and structural rule
discrimination. . This structural simplification simultaneously maximized
germane cognitive load, leading to the rapid automation of Subject-Verb
Agreement (SVA) and the mandatory differentiation between verbal and
nominal structures. Consequently, the grouping method offers EFL
practitioners a systematic, rule-based algorithm that transforms
grammar acquisition from a task of confusing memorization into a
manageable, conditional process, fostering both measurable accuracy
gains and enhanced student self-efficacy.
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